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Education Doctorate in Educational Leadership

EDDL 7803 Applied Qualitative Research Methods 

Summer 2023 Course Syllabus - Murillo
(3 units, all)
Course Title: Applied Qualitative Research Methods
Course Number: EDDL 7803 Section 01
Course Credit:  3.0
Instructor: Enrique G. Murillo, Jr., Ph.D.
Office: College of Education Building – 235, 305, & 335
Office Hours: Mondays & Tuesdays, 4:00 p.m. - 6:00 p.m. and by special appointment
Office Telephone: (909) 537 - 5632
E-mail: emurillo@csusb.edu
Year/Semester: Summer 2023
Web Page:  http://emurillo.org/eddl-7803.html
Time/Days/Location: June 9/10, June 16/17, June 23/24, June 30/July 1

 Fridays (5-9PM) - Remote Instruction - Meeting ID 827 9278 0635
  https://csusb.zoom.us/j/87924386371  Or Telephone: +1 213 338 8477 (US Toll)
  5-5:30PM - Journal/Learning Reflection Quotes (small groups)

  5:30-7:30PM - Zoom (whole group)

  7:30-9PM - Qualitative Research Fundamentals (independent)

Saturdays (9AM-5PM) - F2F Main CSUSB Campus – College of Education
  9-10:30AM - Qualitative Research Fundamentals (independent)

  10:30-11AM - Journal/Learning Reflection Quotes (small groups)

  11AM-12:45PM - Doctoral Program Conference Room, CE-336 (whole group)

      *12:45-1:15PM Break

  1:15PM-1:45PM - Journal/Learning Reflection Quotes (small groups)

  1:45-3:30PM - Doctoral Program Conference Room, CE-336 (whole group)

  3:30-5PM - Qualitative Research Fundamentals (independent)

Land Acknowledgement

I acknowledge, recognize and respect the local Indigenous Peoples of where I reside and work: Serrano-Cahuilla-Cupeño-Tongva-Tataviam-Chumash- Kumeyaay, and others from Southern California...as the traditional stewards of these lands and the enduring relationship that exists between Indigenous Peoples and their traditional territories. 
This acknowledgement, respect and recognition extends to the de-tribalized diaspora, native descendants of Maiz- or Corn-based cultures of the greater Mesoamerican regions who themselves displaced of land, have found themselves as residents in the homelands and nations of other Indigenous peoples.
Wise Reflective Educator Statement

The College of Education of California State University, San Bernardino (CSUSB) is dedicated to the development and support of wise, reflective professional educators who will work toward a just and diverse society that embraces democratic principles.  The wise teacher:
· Possesses rich subject matter knowledge.

· Applies sound judgment to professional practice and conduct.


· Applies a practical knowledge of context.

· Respects multiple viewpoints.

· Reflects and acts on professional practices and their consequences. 

(College of Education Conceptual Framework, 2006)
Carnegie Project on the Education Doctorate (CPED) Standards / Principles / PLOs
PLO 1:  Knowledge Based in Education and Educational Leadership 
STUDENTS WILL: 

1)     understand educational legislation, policies, theories, and practices.

2)     understand legislative landmarks that have impacted structure and function of PK-12/higher education.

3)     understand the process of differentiation.

4)     understand and be able to articulate the major theories that attempt to explain Pk-12/higher education as a socio-cultural, socio-political, and national project.

5)     understand the role of institutional research in assessment, evaluation, and continuous improvement.

6)     understand the approach to governance in higher education, particularly concerning higher education organizations, the professoriate, the state, and other important stakeholders.

7)     understand the approach to governance in Pk-12, particularly concerning school district, the state, and other important stakeholders.

8)     understand, in depth, the various functions of higher education institutions.

9)     understand previous and current accountability measures in relation to student outcomes.

10)   understand organizational change as it relates to student success.

11)   understand completion agendas, including bachelor degrees, transfer to four-year colleges, associate degrees, and CTE career pathways.

12)   understand the various resources necessary to support student success and academic achievement including, but not limited to, faculty and staff, facilities, funding, educational materials and technologies.

13)   understand how governance and policy affects schools and colleges through case studies of public institutions.

14)   understand the impact of higher education governance and policy on various stakeholders.

15)   understand the operational and strategic planning functions related to higher education organizations.

16)   recognize the role of educational administrators as leaders and facilitators in strategic planning, as well as the role of internal and external stakeholders.

17)   understand the components of a Facilities Master Plan.

18)   comprehend the limits of school site acquisition.

19)   appreciate the complexities of combining funding options for school facility construction.

20)   understand school finance at the state and local levels – terminology and applications.

21)   investigate school finance reform efforts.

22)   understand budgeting components.

23)   appreciate current issues and debates in the institutional culture of schools, appreciate current issues and debates in the institutional culture of schools.

PLO 2:  Equity Driven Education Leaders Committed to Social Justice
STUDENTS WILL:

1)     demonstrate an understanding of the CA Master Plan by providing a critique of the plan's viability in today's funding structures and accountability systems. 

2)     recognize issues of access, affordability, efficiency, transferability and economic impact.

3)     demonstrate that they can critically evaluate relationships between PreK-12 and higher education through case study applications.

4)     make a collective impact through seamless visions and pathways.

5)     explore how their leadership principles shape their responses to equity and diversity issues.

6)     devise budgets to ensure program improvement and student achievement.

7)     problematize some dominant discourses of school culture.

8)     engage in advocacy and fundraising efforts.

9)     demonstrate a sophisticated critical understanding of the socio-cultural forces at work in the governing and practice of schooling.

10)   articulate personal positions on a selected range of issues in the socio-cultural context of schooling.

11)   recognize various forms of diversity, including but not limited to: race, gender, class, ability, immigration status, LGBTQ, and language.

12)   understand how the intersectionality of student and educator identities informs policies and practices that emphasize equitable outcomes.

13)   demonstrate their understanding of the impact of diversity on an organization by completing an equity inventory.

14)   understand holistic approaches to diversity and equity in education including hiring practices for faculty, staff, administrators and providers of goods and services; and for developing a diverse student population.

15)   recognize the complex nature of “diversity” as a construct in both the fields of education and administration/organizational theory.

16)   explore education organizations as cultures comprised of a variety of diverse participant-stakeholders that include students, teachers, administrative staff, and community members.

17)   discuss the role(s) of educational leaders in promoting social justice and inclusion.

18)   recognize the contributions made to our understanding of diversity in educational settings from theory and research exploring various forms of diversity including race, sex/gender, ethnicity, religion, and sexuality.

19)   establish professional, positive, and sustaining relationships with faculty to constantly monitor the effectiveness of the program.

20)   understand how to foster a climate that engages with student assets to apply effective teaching and learning strategies. understand that all students are capable of learning.

21)   recognize the benefits and effectiveness of an instructional program and is willing to alter the components to support student learning.

22)   demonstrate equity-driven leadership.

23)   demonstrate fiscal responsibility in managing financial resources, while pursuing equitable distribution of funds.

24)   critically assess governance structures and applicable federal, state, and local laws.

25)   evaluate student outcomes in relation to established standards.

26)   demonstrate the ability to reframe traditional standards of success.

27)   adhere to the CSUSB principles, standards, and expectations associated with plagiarism.

28)   adhere to the CSUSB principles, standards, and expectations associated with the Institutional Review Board application process. 

29)   “respect the rights, dignity, and worth of all people and take care to do no harm in the conduct of their work.” http://c.ymcdn.com/sites/www.weraonline.org/resource/resmgr/a_general/aera.pdf

30)   “protect the rights, welfare, and dignity of research participants.” http://c.ymcdn.com/sites/www.weraonline.org/resource/resmgr/a_general/aera.pdf

31)   “demonstrate sensitivity to cultural, individual, and role differences in teaching, studying, and providing service to groups of people with distinctive characteristics.” http://c.ymcdn.com/sites/www.weraonline.org/resource/resmgr/a_general/aera.pdf

32)   “strive to eliminate bias in their professional activities, and not tolerate any forms of discrimination based on race; ethnicity; culture; national origin; gender; sexual orientation; gender identity; age; religion; language; disability; health conditions; socioeconomic status; or marital, domestic, or parental status.” http://c.ymcdn.com/sites/www.weraonline.org/resource/resmgr/a_general/aera.pdf

33)   “acknowledge the rights of others to hold values, attitudes, and opinions that differ from their own, and treat others with dignity and respect.” http://c.ymcdn.com/sites/www.weraonline.org/resource/resmgr/a_general/aera.pdf

PLO 3:  Application of Theory into Practice
STUDENTS WILL:

1)     understand how to develop and implement partnerships between PK-12 schools, community colleges, and universities.

2)     design a course that includes the elements of developmental education and high impact practices.

3)     create a professional development plan.

4)     complete an employee evaluation.

5)     build an organizational succession plan.

6)     demonstrate that they have a working understanding of planning models.

7)     develop student learning outcomes.

8)     implement accountability measures in a case study.

9)     design a program review plan.

10)   develop skills to manage governing boards.

11)   develop skills to address union management.

12)   develop PK-12/higher education policies and create a policy implementation plan.

13)   connect strategic planning with facilities, resource management, and assessment, and other operational areas.

14)   understand and apply change theories and organizational strategies that will enable them to articulate a vision, develop a strategic framework, and establish a plan.

15)   demonstrate ability to involve stakeholders at various levels to develop a mission and vision.

16)   demonstrate understanding of key funding models relevant to their strand in the doctoral program (either PK-12 or higher education).

17)   develop a program budget that demonstrates funding from a variety of sources.

18)   demonstrate prioritization of limited financial resources and strategies for developing balanced budgets.

19)   develop a budget reduction process.

20)   develop creative educational practices based on socio-cultural interactions in the educational setting.
PLO 4:  Scholar-Leaders
STUDENTS WILL:

1)     articulate Doctoral Studies Program requirements and policies (e.g., portfolio, exams, etc.).

2)     engage in a forum for discussing dissertation-related concerns.

3)     comprehend the contents of each dissertation chapter.

4)     understand how to read tables, graphs, and reports and critically think of underlying assumptions that influence the public perspective.

5)     understand how to explain reports and its implications to various stakeholders.

6)     understand techniques of institutional research and statistical analysis, and how to apply them in strategic planning and goal setting.

7)     recognize the differences between quantitative, qualitative, and mixed methods research design and how epistemological perspectives are reflected in those research methodologies.

8)     comprehend how theoretical paradigms and perspectives are reflected in research methodologies.

9)     reflect on their own subjectivities and understand that who they are influences the kinds of questions they ask and figures into how they collect, analyze, and interpret data.

10)   design methodologically sound qualitative research.

11)   design methodologically sound quantitative research.

12)   design methodologically sound mixed methods research.

13)   select appropriate data sources, data collection methods, and data analysis methods for their chosen strategy of inquiry.

14)   apply a variety of strategies for analyzing, interpreting, and reporting qualitative data.

15)   apply a variety of strategies for analyzing, interpreting, and reporting quantitative data.

16)   apply a variety of strategies for analyzing, interpreting, and reporting mixed methods data.

17)   recognize leading authorities on their chosen strategy of inquiry.

18)   apply appropriate evaluative criteria to existing qualitative research.

19)   apply appropriate evaluative criteria to existing quantitative research.

20)   apply appropriate evaluative criteria to existing mixed methods research.

21)   critically assess trustworthiness.

22)   identify, anticipate, and address ethical issues unique to specific qualitative methods.

23)   identify, anticipate, and address ethical issues unique to specific quantitative methods.

24)   identify, anticipate, and address ethical issues unique to specific mixed methods.

25)   interpret frequency distributions and other regressions/statistical assumption diagnostics.

26)   understand what contingency tables are and how to test variable relationships.

27)   demonstrate how to apply the concepts of reliability and validity and triangulation.

28)   calculate and interpret the appropriate central tendency, variability, standard normal distributions, non-normal distributions, and can explain how they relate to basic probability theory.

29)   calculate and interpret effect sizes in evaluation studies for multivariate analysis.

30)   demonstrate the concepts of Type I and Type II errors, statistical power specifically related to multiple regression, multi-level regression, exploratory factor analysis, and structural equation modeling. 

31)   conduct and interpret these analyses on SPSS or similar statistical software. 

32)   understand, through application, that multiple regression, multi-level regression, exploratory factor analysis, and structural equation modeling may be used to predict one variable from another and looking at relationships among variables.

33)   demonstrate proficiency in the critical analysis and synthesis of relevant studies and theories associated with their research inquiry.

34)   demonstrate proficiency in developing a research proposal and applying correct methodology and methods of inquiry.

35)   prepare a proposal for the Institutional Review Board, in alignment with dissertation work.

PLO 5:  Professional Educational Leadership Skillset
STUDENTS WILL:

1)     demonstrate written communication competencies commensurate of a critically conscious leader and educator.

2)     demonstrate oral communication competencies commensurate of a critically conscious leader and educator.

3)     demonstrate interpersonal communication competencies commensurate of a critically conscious leader and educator.

4)     demonstrate the ability to collaborate as a critically conscious leader and educator.

5)     demonstrate abilities to navigate and utilize a broad range of technological tools. 

Program Learning Outcome 1.  

Knowledge Base in PK-20 Education and Educational Leadership

CPED Principle: Prepares leaders who can construct and apply knowledge to make a positive difference in the lives of individuals, families, organizations, and communities.

CPED Principle: Provides opportunities for candidates to develop and demonstrate collaboration and communication skills to work with diverse communities and to build partnerships.

CPED Principle: Provides field-based opportunities to analyze problems of practice and use multiple frames to develop meaningful solutions.

CPED Principle: Emphasizes the generation, transformation, and use of professional knowledge and practice.

Commitment to Praxis: Building research collaboratives around 'Community Problems of Practice' that focus on relevant challenges in the field to improve student achievement, opportunity and community well-being;

Commitment to Bridging the Pipeline: Preparing a pipeline of PK-12 educators/leaders and community college/university leaders with continuous support for career and personal growth;

Commitment to Community Engagement & Development: Including outstanding community/educational leaders in instructional roles, mentoring roles, and in curricular development as well as programmatic dialogue and decision-making; Vision of stakeholders as partners for educational progress including students, parents, educators, leadership, business partners, non-profits, and others
Program Learning Outcome 2. 

Equity Driven Education Leaders Committed to Social Justice

Graduates of the Doctoral program in Educational Leadership will be able to address issues of equity, diversity, and justice in education to improve the quality of learning for all.

Graduates will be able to:

SLO 2. Demonstrate the ability to advocate for equitable, culturally responsive, and asset-based approaches for serving students, especially historically and persistently minoritized populations.

Program Learning Outcome 3. Application of theory into practice

Graduates of the Doctoral Program in Educational Leadership will be able to demonstrate effective processes for curriculum, instruction, learning, and assessment for equity, quality, and justice.

Graduates will be able to:

 SLO 3. Demonstrate knowledge of ways to promote high quality, culturally responsive curriculum and instruction, including knowledge of theories of cognition and learning relevant policies and assessment practices.

Program Learning Outcome 4. Scholar-Leaders

CPED Principle: Emphasizes the generation, transformation, and use of professional knowledge and practice.

CPED Principle: Is grounded in and develops a professional knowledge base that integrates both practical and research knowledge, that links theory with systemic and systematic inquiry.

Commitment to Interdisciplinarity: Engaging faculty and community stakeholders with varied disciplinary perspectives in coursework examining research, theory, and significant challenges

Program Learning Outcome 5. Professional Educational Leader Skillsets

CPED Principle: Emphasizes the generation, transformation, and use of professional knowledge and practice.

CPED Principle: Is grounded in and develops a professional knowledge base that integrates both practical and research knowledge, that links theory with systemic and systematic inquiry.

Commitment to Interdisciplinarity: Engaging faculty and community stakeholders with varied disciplinary perspectives in coursework examining research, theory, and significant challenges

Commitment to Leadership Development: Equipping well-prepared educational leaders with the knowledge, skills and dispositions to lead and guide communities in positive change in California's PK-12 and college/university systems

Program Learning Outcome 6. Ethical and Collaborative Decision Making

Graduates of the Doctoral Program in Educational Leadership will be able to model ethical decision-making in collaborative processes for organizational improvement and community engagement.

Graduates will be able to:

SLO 6. Describe how ethical principles and community engagement inform their leadership practice, with particular attention to collaboration with historically minoritized students, families, and communities.
Student Learning Objectives (SLOs) and Indicators for this Course
The following list is extracted from the full list of Student Learning Objectives and identifies the alignment of Student Learning Objectives and Student Indicators addressed.

Student Learning Objective:

Designers and users of quantitative and qualifying research to effectuate reform and increase student achievement
Student Indicators:

a. Comprehends the relationship and relevance of various theories of knowledge to the study and application of research methodologies in education.

b. Knows the differences between quantitative and qualitative research design and how epistemological perspectives are reflected in those research methodologies.  

c. Comprehends how theoretical paradigms and perspective are reflected in those research methodologies.

d. Recognizes the qualities of an effective research question that expresses a direction for inquiry in precise terms, that is based on a review of the pertinent literature, and that avoids the pitfalls of advocacy.

e. Knows what are frequency distributions and their meaning.

f. Knows what contingency tables are and how to test variable relationships.

g. Knows the concepts of reliability and validity.

h. Knows what is central tendency, variability, standard normal distributions, and the likelihood of getting an exact mean.

i. Knows what effect sizes are in evaluation studies and how to calculate them on SPSS.

j. Demonstrates the concept of hypothesis testing, the null hypothesis, the concepts of Type I and Type II errors, t-tests, analysis of variance (ANOVA), and procedures for running t-tests and ANOVA on SPSS or similar statistical software.

k. Demonstrates the ideas of predicting one variable from another (correlation/regression) and explanatory power versus reliability of findings when interpreting correlations and regressions.
Student Learning Objective:

Agents of change in education

Student Indicators: 

a. Is cognizant of the benefits and effectiveness of the instructional program and is willing to alter the components when necessary.

b. Demonstrates visionary leadership.

c. Maintains a current knowledge base in instructional practices in order to identify necessary changes.

d. Maintains positive, meaningful, and sustaining relationships among colleagues and constituents to bring about positive changes.
Student Learning Objective:

Visionary leaders.

Student Indicators: 

a. Develops a shared vision.

b. Plans and implements activities to support this vision.

c. Provides appropriate staff development to ensure the implementation of the vision.

d. Facilitates the stewardship of a vision of learning that is shared and supported by the school community.

Catalog Description
EDDL 7803 – Applied Qualitative Research: Offers guided practice in developing and conducting qualitative research in education. Supports the design and application of qualitative

studies adhering to rigorous research standards, data analysis and write up. (3 units) (ALL)
Course Overview/Purpose/Design  

In this advanced course, we will focus in-depth on issues in qualitative research, and in particular ethnography and critical ethnography.  Since critical ethnography offers both a way of applying a subversive worldview to the conventional logic of cultural inquiry and a more direct style of thinking about the relationships among knowledge, society, and political action, central to this work is the interrogation of power, race, social structures, and institutions. Critical ethnography describes, analyzes, and opens to scrutiny otherwise hidden agendas, power centers, and assumptions that inhibit, repress, and constrain.
Throughout the course, we will interrogate and disrupt our own assumptions and “taken for granteds” as well as the assumptions embedded in qualitative research in general.  

This course is designed to provide you opportunities to reflect, explore, understand, and broaden perspectives on social theory, issues of power and privilege, including race, gender, and class, in qualitative educational research.  We will discuss and critique “conventional ethnography,” critical ethnography, and discuss the possibilities of “post-critical ethnography.”  
We will be looking at a variety of different types of qualitative research with the end goals of better understanding the research process, uncovering the nature of information that can be learned from research studies, and learning how to read, assess, and plan a qualitative research project.  We will also look at a variety of different research related concerns, including issues of readability, reliability, validity, relevance, strategies, standards and methods, ethics and diversity. Attention will also be paid to the competing paradigms associated with quantitative and qualitative research methodologies and skills, but only in so much as how one chooses to investigate particular phenomenon and/or the world around them is necessarily impacted by their fundamental philosophical assumptions of the world. Particularly important are epistemological assumptions (how we come to know something), ontological assumptions (what is the nature of the world?), paradigms (models or frameworks that are derived from a worldview or belief system), and methodology (how we gain knowledge about the world).
This course will allow students to refine the techniques they learned in the first part of the course and to reflect on the philosophical and ethical implications of this type of research for the field and for themselves as individuals. It is expected that each student will design (and implement) either a new study or an elaboration of a study already begun last quarter, so as to complete their doctoral dissertation. This involves selecting a site, obtaining permission(s) and signed contract(s), designing the length and frequency of the observations, planning the focus of the interviews, selecting interviewees, analyzing data concurrently with its acquisition and presenting your codes, categories, themes, and main assertions to the class.
Course Rationale/Competencies
The increasing use of research methods and scholarship as a basis for knowledge and understanding about patterns and dynamic processes of education and schooling, and for influencing programs, policy and decisions requires educators and educational scholars to possess research skills and sensibilities.  Additionally, the worlds of meaning and becoming are most accessible to human scientists through qualitative methods of inquiry. Through ongoing exploration of significant qualitative methods, in particular, grounded theory, phenomenology, case study, and ethnography, students will become increasingly confident and competent in the applications of these approaches in their own work.
The related competencies for this course are:
a) Strong interpersonal skills: Must have the ability to quickly and effectively build rapport and obtain the trust and cooperation of informants;

b) Must be must be able to interact with informants in an interested, courteous, and understanding way;
c) Must be culturally open;  

d) Must have the ability to as listen intently and ask the right questions in order to get richly detailed responses; 

e) Attention to detail and ability to think abstractly:  Must systematically report cultural data and be able to recognize significant cultural events;
f) Strong writing skills: Must have the ability to write detailed and insightful reports. 
Course Goals/Objectives
The basic goals of research are to produce both new knowledge and greater understanding. We will begin by trying to understand these purposes and goals. Further, this advanced course focuses on the needs of doctoral students immersed in qualitative research, with an emphasis on data analysis and interpretation.  It is designed to help you develop capacities for becoming analytic, critical, and compassionate researchers and educational practitioners. How qualitative findings are reproduced and represented, in writing and in other forms, will also be a course focus. In-depth analysis distinguishes this course from the first qualitative course.
Therefore, this course has the following objectives for students:
a) Translate data gathered through a series of activities into analyses and interpretations;
b) Critically examine specific studies and interpret different methodological genres;
c) Consider their positions, subjectivity and how they represent qualitative data as authors;
d) Examine personal knowledge about, experiences with, and attitudes, beliefs, and behaviors toward diverse populations;
e) Understand others from their own interpretive worlds. Learn to see the world from the perspective of others;
f) Understand the pragmatics and ethics of designing, conducting, and analyzing a qualitative research project;
g) Appreciate writing as a fundamental act of qualitative research.
h) Develop a solid understanding of the qualitative research process as a whole and the methods available to the qualitative researcher;
i) Describe critically the historical development of qualitative research and its relation to other research approaches in the human sciences;
j) Describe critically the qualitative research processes of question formulation, data production, data analysis, and report writing;
k) Explain the reasoning procedures that make up the argument used to develop conclusions in qualitative research;
l) Capable of conducting an analysis of qualitative data at an advanced level;
m) Capable of writing a critical evaluation of a qualitative research report at an advanced level.
Professional Standards, Principles and Codes
Federal Policy for the Protection of Human Subjects, DHHS’ 45 CFR 46. (http://www.hhs.gov/ohrp/)
Human Subjects Review:
- Universities and research organizations in the U.S. are required to follow a set of 
regulations known as "the Common Rule" (technically, "Federal Policy for the Protection 
of Human Subjects," DHHS' 45 CFR 46 or the equivalent regulations for other federal 
agencies) when they receive federal support. The Common Rule specifies how 
Institutional Review Boards (IRBs) are to function. 
- All ethnographic researchers should cultivate a strong foundation for the ethical conduct 
of research with human populations. This means that the risks of harm must be 
considered in relation to the potential benefits of ethnographic research. This process 
should actively involve the researcher and the IRB, the researcher and participants, and 
finally the IRB, the researcher and stakeholders. 
- Any data used in this course must have some kind of IRB clearance unless it is publicly 
available information or otherwise designated by IRB as material not requiring review. 
Consult with the IRB director with any questions about this; http://irb.csusb.edu/  
Students who already have their own IRB clearances for qualitative research projects 
may, at the instructor’s discretion, use that material for class assignments. 

Qualitative Research Guidelines Project, July 2006. (http://www.qualres.org/index.html)
Qualitative researchers uphold the following standards in the conduct of research involving human subjects:

- Consider, identify, and resolve conflicts of interest that might affect research participants, researchers, institutions, and research outcomes.

- Understand and use valid study designs for qualitative inquiry that respect the rights of individuals and protect the well being of research participants.

- Apply standards of minimal risk as set forth in the Common Rule for the protection of human subjects in the conduct and practice of research.

- Involve and recruit participants according to best practices for weighing risks to individuals and benefits to society.

- Document their plans in study proposals for fulfilling responsibilities to research, institutions, sponsors, and participants.

- Respect participants’ autonomy and the voluntary nature of participation and document the informed consent processes that are foundational to qualitative inquiry.

- Provide for and encourage communication with participants and respond to respondents’ requests for information, withdrawal, or modifications to consent agreements in a timely and appropriate manner.

- Design and conduct qualitative studies in compliance with federal and local institutional requirements for the protection of human subjects in research
Code of Ethics of the American Anthropological Association, Approved June 1998. (http://www.aaanet.org/committees/ethics/ethcode.htm)

Excerpt from section III, on Research:  


- In both proposing and carrying out research, anthropological {qualitative} researchers 
must be open  about the purpose(s), potential impacts, and source(s) of support for 
research projects with funders, colleagues, persons studied or providing information, and 
with relevant parties affected by the research. Researchers must expect to utilize the 
results of their work in an appropriate fashion and disseminate the results through 
appropriate and timely activities. Research fulfilling these expectations is ethical, 
regardless of the source of funding (public or private) or purpose (i.e., "applied," "basic," 
"pure," or "proprietary"). 

Council of Learned Societies in Education. (http://members.aol.com/caddogap/clsehome.htm)
Principle #1: The educator understands and can apply disciplinary knowledge from the 

humanities and social sciences to interpreting the meanings of education and schooling in diverse 

cultural contexts: 

- Knowledge:  The educator has acquired a knowledge base of resources, theories, 

distinctions, and analytic techniques developed within the humanities, the social sciences, 

and the foundations of education. The educator understands the central concepts and tools 

of inquiry of foundational disciplines that bear on the educational process and can apply 

these to the formulation and review of instructional, administrative, and school leadership

 and governance procedures. 

- Dispositions: The educator has developed habits of using this knowledge base in 

evaluating and formulating educational practice. 

- Performances: The educator can examine and explain the practice, leadership, and 

governance of education in different societies in light of its origins, major influences, and

 consequences, utilizing critical understanding of educational thought and practice and of 

the decisions and events which have shaped them. 

Principle #6: The educator understands how philosophical and moral commitments affect the process of evaluation at all levels of schooling practice, leadership, and governance:

- Knowledge: The educator understands the tacit interests and moral commitments on 

which the technical processes of evaluation rest. The educator understands that in

choosing a measuring device, one necessarily makes moral and philosophical 

assumptions.

- Dispositions: The educator is prepared to consider the ontological, epistemological, and 

ethical components of an evaluation method. 

- Performances: The educator can articulate moral and philosophical assumptions underlying an evaluation process. The educator can identify what counts as evidence that a student has (or has not) learned or can (or cannot) learn. 

NCATE 2008 Standards. (http://www.ncate.org/)
Standard 1 – Candidate Performance:

- Candidates preparing to work in schools as teachers or other professional school 
personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards. 

- Target: Candidates develop the ability to apply research and research methods.
- Candidates will be able to utilize technology.
- Target: Candidates will collect and analyze data related to their work, reflect on their practice, and use research and technology to support and improve student learning.
Course Readings and Resources - Journal Articles/Textbooks/Bibliography
1) Madison, D. Soyini (2nd Edition, 2011, paperback) Critical Ethnography: Methods, Ethics, and Performance. Thousand Oaks, CA: Sage. ISBN: 9781412980241

2) Noblit, G. W., Flores, S.Y. & Murillo, Jr., E.G. (eds.) (2004, paperback) Postcritical Ethnography in Education. Cresskill, NJ: Hampton Press.   ISBN: 9781572734760

* In compliance with the Faculty Senate Policy on Course Material (FSD 00-16, April 2001), any monies received from the sale of this book resulting as the material selection for this course, will be turned over to the department, college, university or a recognized charitable organization.  (http://academic-affairs.csusb.edu/personnel/fam/fam543.htm)

3) WOLCOTT, Harry F. Writing Up Qualitative Research (3rd ed., 2008, paperback). Thousand Oaks, CA: Sage. ISBN: 9781412970112

4) Additional assigned readings, provided by instructor.
Course Requirements
1)

Preparation and Attendance




– 10 points

2)

In-Class Participation / Journal



– 20 points

                          (Instructions attached)
3)

Mini-Proposal 





– 20 points


  (Due Session 6, instructions attached) 
4)

Positionality Statement 




– 20 points


  (Due Session 9, instructions attached)

5)

Qualitative “Design of Study” Framework / Presentation
– 30 points


  (Due session 12, instructions attached)










----------------











  100 points total
Course Evaluation Plan and Grading Policies
The College of Education grading policy indicates any grade below a B- is not acceptable for the doctoral program.  Please note that although your final grade is based on a point system, all assignments must be completed in order to receive a B- grade, or above. If you are on financial aid:  Please be aware that receiving grades of F, I, NC, and WU may have an impact on your financial aid.  It is a student’s responsibility to maintain financial aid eligibility.

Attendance and Late Work

Punctual attendance at every class session is expected of each doctoral candidate. The instructor only, who is responsible for maintaining attendance records, makes exceptions to this policy.  In recognition that illness and emergencies can occur, to the degree practicable, notify your professor in advance. Please email the professor with subject title EDDL ___: Absent Request <insert Date>. It will be your responsibility to ensure that any assignment is still turned in on time. The instructor will assign make-up work for one prior approved absence only. All other tardies and absences will significantly affect your grade as established by the instructor. Late work will suffer point deductions. 

Incomplete Course Requests

Incompletes will only be considered in extreme emergencies as deemed by the instructor only.  The incomplete policies may be found at http://bulletin.csusb.edu/academic-regulations/ Please speak with the instructor as this might not be an option. 

Dropping the Course

Please see the policy for dropping a course:

Dropping a Course
Academic ('Grade') Grievances and Non-Academic Grievances

 Please refer to the following policies:

Academic Grievance Policy
Non-Academic Grievance Policy 
Evaluation and Grading Scale
In all participation and assignments (whether in-class or out-of-class), I am looking for evidence of:

· understanding and application of facts, concepts, terms, and processes
 learned/read/discussed in class;

· demonstration of substantial knowledge and higher order thinking and analytic 

skills;


– 
critical reflexivity, i.e., “wrestling” with issues and topics;


– 
frequent and appropriate use of new and reconstituted knowledge learned in class;


– 
imaginative thinking and responses to challenges/problems/issues;

· “reading between the lines” and “digging” into underlying assumptions about 

knowledge production;

· clarity of expression and logical connection among ideas expressed;
· dispositions that suggest respect, charity, tactfulness and responsibility;

– 
scholarly writing that reflects precise and concise thinking;


– 
no or few errors in grammar, syntax, and spelling; and

· where methodologically appropriate, general format and reference style consistent 

with the Publication Manual of the American Psychological Association (APA) 
and CSUSB College of Education.

The grade assignment, based on a 100 point evaluation, is as follows:


A:
94 - 100
A-:
90 - 93
    

B+:     87 - 89

B:        83 - 86

B-:   80 - 82



C+:     77 - 79

C:        73 - 76

C-:   70 - 72




D:
65 -69
           
F:        64 and below
Maintaining Copies of Assigned Course Work for Program Evaluation
The College of Education: Doctoral Program in Educational Leadership evaluates its programs on an ongoing basis.  The data from such evaluations provide us with information to help improve the quality of the educational experience we provide our students.  In addition, the data are used by our accrediting bodies, such as the Western Association of Schools and Colleges (WASC), to make decisions as to whether we can maintain our accredited status with these associations.  To this end, we may archive copies of the papers, examinations, exercises, etc. that students complete as part of their required course work so that we can track if students appear to be meeting the objectives of the program in which they are enrolled.  Names will be removed from the assignments we opt to archive for evaluation purposes.  
Policies and Rules
I hope our time together can be not only painless and informative, but also fun and interesting.  However I expect you to respect the following rules.

1) You must come to class prepared to discuss in detail the readings and topics assigned. 

2) All written assignments must be typed with cover page, headings, double spaced, paginated and stapled.  

3) Late papers / assignments will not be accepted, except by approval of the professor. Approval must be arranged ahead of time. You will lose 5 assignment grade-points per class session beyond the due date.  Therefore, complete work as early as possible to accommodate unforeseen circumstances. Sometimes this means that shaky and on time is better than late and great.

3) If an emergency arises, it is your responsibility to advise me ASAP via voice or E-mail. 

4) It is also your responsibility to sign in after every class meeting to receive credit for the attendance and participation component. 

5) It is expected that chauvinist language (racist, sexist, etc...) be avoided.

6) Automatic failure will result from cheating, submitting work prepared by another, or plagiarism.

7) Remain respectful of others, no disruptive behavior.

8) There are no late final projects!!!

9) Be advised that the out-of-class-time requirements for this course are very heavy. As you read the syllabus, please pay close attention to these requirements. Make sure that your course load for this academic session and / or your job hours will permit you to devote the necessary time to be successful in this course.

Writing Proficiency 

Written assignments should demonstrate doctoral level work: analysis, content depth, inquiry, and composition (syntax, grammatical structure, punctuation, spelling, and active voice). Submitted papers should adhere to APA publication style (latest edition).  For additional support, visit the Writing Center located at CE-310 or contact them at (909) 537-5232 for an individual appointment. The Writing Center offers a variety of services for support. A description of the APA format is also available at the following website: http://www.apastyle.org/elecref.html or the American Psychological Association, 6th Edition Manual can be purchased at the university bookstore. Papers that do not conform to these standards are subject to rejection or significant reduction in grade.
Library Services

The John M. Pfau Library offers a variety of ways to get research help. Get 24/7 online assistance, view videos and guides, visit the reference desk, or attend a workshop.
Learn more here: Library Research Assistance
Technology

In a technology-rich environment, the educational leader serves as a facilitator of learning, mentoring, and coaching. Technology is a tool for learning that expands our instructional repertoire and is a vehicle that maximizes our capacity to become global citizens. Technology will be integrated for all professionals to: 

· Provide global access to information

· Meet the curricular needs of all learners

· Address diverse learning styles

· Encourage cooperative learning

· Help each individual accept responsibility for their learning

· Provide access to general learning materials

· Refine critical thinking skills and foster creativity 

· Provide a medium for expression and communication

· Collect, assess, and share performance information

· Improve the effectiveness of administrative tasks

· Provide skills and proficiencies necessary for the workforce

Code of Conduct

The College of Education: Doctoral Program in Educational Leadership strives to create a learning environment, which is respectful of the rights and dignity of all members of our learning community. Students are expected to conduct themselves in a collegial, respectful, and professional manner while participating in all activities associated with this course. Students are expected to exhibit behaviors and attitudes consistent with appropriate ethical-legal standards, and to refrain from any fraudulent, dishonest, or harmful behaviors such as plagiarism, cheating, or harassment, which compromise the integrity of the academic standards of the university and/or impact the safety and security of fellow students, staff, and faculty. Failure to comply with appropriate standards of conduct may result in a grade of “F” in the course and dismissal from the program.

Respectful Discourse

The College of Education: Doctoral Program in Educational Leadership values and respects the perspectives and diversity of our students in regard to ethnicity, nationality, gender, sexual orientation, socioeconomic status, religion, age, and ability status. Thus, it is critical that classroom discussions include respectful dialogue about any issue that impacts the lives of our students, and the individuals, families, and communities that our students serve.
Commitment to Diversity
In our commitment to the furthering of knowledge and fulfilling our educational mission, California State University, San Bernardino seeks a campus climate that welcomes, celebrates, and promotes respect for the entire variety of human experience. In our commitment to diversity, we welcome people from all backgrounds and we seek to include knowledge and values from many cultures in the curriculum and extra-curricular life of the campus community. Dimensions of diversity shall include, but are not limited to, the following: race, ethnicity, religious belief, sexual orientation, sex/gender, disability, socioeconomic status, cultural orientation, national origin, and age. (CSU San Bernardino University Diversity Committee Statement of Commitment to Diversity, 1995). 
Statement of Reasonable Accommodation / Students with Disabilties
The College of Education faculty fully support the Americans with Disabilities Act (ADA). Faculty members will provide reasonable accommodations to any student with a disability who is registered with the Office of Services to Candidates with Disabilities and who needs and requests accommodations. Reasonable accommodations may involve allowing a student to use an interpreter, note taker or reader. Accommodations may be needed during class sessions and for administration of examinations. The intent of the ADA in requiring consideration of reasonable accommodation is not to give a particular student an unfair advantage over other Candidates, but simply to allow Candidates with disabilities to have an equal opportunity to be successful.
If you are in need of an accommodation for a disability in order to participate in this class, please see the instructor and contact Services to Students with Disabilities at (909) 537-5238 (UH-183, Main Campus) or 760-341-2883 extension 78117 (PDC).  All discussions will remain confidential. Please visit https://www.csusb.edu/ssd for additional information.
If you require assistance in the event of an emergency, you are advised to establish a buddy system with a buddy and an alternate buddy in the class. Individuals with disabilities should prepare for an emergency ahead of time by instructing a classmate and the instructor.
University Policy on Academic Honesty

Plagiarism and cheating are violations of the Student Discipline Code (see Appendix of the CSUSB Catalog of Programs) and may be dealt with by both the instructor and the Coordinator of Student Conduct. Plagiarism is the presentation as one's own, the ideas and writing of another. Plagiarism is academically dishonest and subjects the offending student to penalties up to and including expulsion. Candidates must make appropriate acknowledgments of the original source where material written or compiled by another is used.
Plagiarism

Plagiarism is commonly understood in the academic community to involve taking the ideas or words of another and passing them off as one’s own.  When paraphrasing or quoting an author directly, one must credit the source appropriately.  Plagiarism is not tolerated at the College of Education: Educational Leadership & Technology Department and makes the offending student liable to penalties up to and including expulsion.

“Plagiarism is academically dishonest and makes an offending student liable to penalties up to and including expulsion.  Students must make appropriate acknowledgements of the original source where material written or compiled by another is used” (CSUSB Bulletin 2003-2004, p. 60).
Cheating

Cheating is the act of obtaining or attempting to obtain credit through use of any dishonest, deceptive, or fraudulent means.  Cheating includes but is not limited to:

· Copying, in part or in whole, from a test, software, or other evaluation instrument

· Submitting work previously graded in another course, unless this has been approved by the course instructor or departmental policy

· Submitting work simultaneously presented in two courses, unless this has been approved by both course instructors or by the department policies of both departments

· Using or consulting during an examination sources or materials not authorized by the instructor

· Altering or interfering with grading or grading instructions

· Sitting for an examination by a surrogate, or as a surrogate

· Any other act committed by a student in the course of his or her academic work, which defrauds or misrepresents, including aiding or abetting in any of the actions defined above

Instructor’s Academic Freedom Policy

Some of the material dealt with in this class may be perceived as controversial or offensive

to some students. While students are encouraged to respond to the material and to freely offer their opinions, if any student becomes uncomfortable with any of the topics, or finds any of the material questionable, that student is urged to see the instructor about an alternative assignment. Any views or opinions presented are solely those of the instructor and do not necessarily represent those of CSUSB or the CSU system. Academic freedom gives faculty the right to express their views — in speech, writing, and through electronic communication, both on and off campus — without fear of sanction, unless the manner of expression substantially impairs the rights of others or those views demonstrate that they are professionally ignorant, incompetent, or dishonest with regard to their discipline or fields of expertise.  Free inquiry and free speech are the cornerstones of an academic institution to the creation and transfer of knowledge. Expression of diverse points of view is of the highest importance, not solely for those who present and defend some view but for those who would hear, disagree, and pass judgment on those views. The belief that an opinion is pernicious, false, and in any other way despicable, detestable, offensive, or ‘just wrong’ cannot be grounds for its suppression."  
Course Calendar
	Session (Weekend)
	Topics and Lectures
	Activities
	Reading Assignments 

(be ready to discuss)
	Due Dates

(in-class)



	1(1)

Fri PM
	- Introduction
	- Introductions, Bio Sheets

- The course, readings, assignments,

perspectives, requirements,

evaluation, etc.
- Qualitative Research Fundamentals

	-------------------
	-------------------

	2(1)

Sat AM
	- Critical Conditions
	- Qualitative Research Fundamentals
- Journal / Learning Reflection Quotes
- Course Readings & Discussion
	- Madison Ch 1

- Noblit, Flores & Murillo, PostCrit Ch 1

- Hernandez Leyva, PostCrit Ch 2

- Johnston, PostCrit Ch 3

- Gunzenhauser, PostCrit Ch 4


	-------------------



	3(1)

Sat PM
	- Constructing Possibilities & Methods


	- Journal / Learning Reflection Quotes
- Course Readings & Discussion
- Qualitative Research Fundamentals

	- Madison, Ch 2

- Hytten, PostCrit Ch 5

- Talburt, PostCrit Ch 6

- Stone, PostCrit Ch 7

- Murillo, PostCrit Ch 8


	-------------------



	4(2)

Fri PM
	- Theorizing Position
	- Journal / Learning Reflection Quotes
- Course Readings & Discussion
- Share 

Mini-Proposal responses
- Qualitative Research Fundamentals

	- Groves, PostCrit Ch 9

- Flores, PostCrit Ch 10

- Bauman, PostCrit Ch 11

- Conrad-Cozart, PostCrit Ch 12

- Conrad-Cozart & Bauman, PostCrit Ch 13

- Becker, PostCrit Ch 14

- Patterson & Rayle, PostCrit Ch 15


	-------------------



	5(2)

Sat AM
	- Examined Lives, Ethics & Application
	- Qualitative Research Fundamentals
- Journal / Learning Reflection Quotes
- Course Readings & Discussion 
	- Madison, Chs 3, 4, 5 & 6

- Rogers, Delaney & Babinski, PostCrit Ch 16

- Smith, PostCrit Ch 17

           
	-------------------



	6(2)

Sat PM
	- Social Narrative & Ethnographic Representation


	- Journal / Learning Reflection Quotes
- Course Readings & Discussion
- Qualitative Research Fundamentals
 
	-Glesne, PostCrit 

Ch 18

- Treeger Peters, PostCrit Ch 19

- Everhart, PostCrit Ch 20

- Noblit, PostCrit Ch 21


	- Mini-Proposal Due

	7(3)

Fri PM
	- Knowing Constructions
	- Journal / Learning Reflection Quotes
- Course Readings & Discussion 
- Share

Positionality Statement responses

- Qualitative Research Fundamentals

	- Fine & Weis, PostCrit Ch 22

- McKinney, PostCrit Ch 23

-Otto, PostCrit Ch 24

- Gerstl-Pepin, PostCrit Ch 25
	-------------------



	8(3)

Sat AM
	- Performance, Poetics & Discourses of Interpretation


	- Qualitative Research Fundamentals
- Journal / Learning Reflection Quotes
- Course Readings & Discussion 
	- student selected reading
- student selected reading
- Wolcott, 1st Half

· Madison, 

Chs 7& 8


	-------------------



	9(3)

Sat PM
	- Art & Practice of Writing Up Qualitative Research
	- Journal / Learning Reflection Quotes
- Course Readings & Discussion
- Qualitative Research Fundamentals

	- student selected reading
- student selected reading
- Wolcott, 2nd  Half

- Madison, Ch 9


	- Positionality Statement

Due

	10(4)

Fri PM
	-------------------
	- Qualitative “Design of Study” Framework  Presentations
- Qualitative Research Fundamentals

	-------------------
	-------------------

	11(4)

Sat AM
	-------------------
	- Qualitative Research Fundamentals
- Qualitative “Design of Study” Framework  Presentations
– Student Evaluations (SOTEs)


	-------------------
	- (Unofficial) Course Evaluation Due

	12(4)

Sat PM
	-------------------
	- Qualitative “Design of Study” Framework  Presentations


	-------------------
	- Qualitative “Design of Study” Framework Due

	Finals
	-------------------
	- Tie Loose Ends, Resolve Pending Items, if any
	-------------------
	*Pending Items must be turned in, before final grades due


	Session (Weekend)
	Qualitative Research Fundamentals
https://www.youtube.com/playlist?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3

	1(1)

Fri PM
	4:02

Research Methods - Introduction

Global Health with Greg Martin

https://youtu.be/PDjS20kic54?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
34:30

Introduction to Educational Research

Jane P. Valencia

https://www.youtube.com/watch?https://youtu.be/9uwh1DBWrA0?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
4:30

Qualitative and Quantitative Research

Mr. Sinn

https://youtu.be/69qP8kFJp_k?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:04:53

Introduction to Qualitative Research June 3rd 2021

ATLAS.ti - Qualitative Data Analysis

https://youtu.be/EA6tCOvRQXc?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
16:09

Qualitative research method-Research methods in Education

Passionate Learners

https://youtu.be/TtxH5Z7KEI8?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
6:04

What is Qualitative Research? Advantages and Disadvantages?

Club UX

https://youtu.be/w1Xc1K024BA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
18:06

Introduction to Qualitative Research part 1

TomWestPhD

https://youtu.be/2c03buQoOmA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3


	2(1)

Sat AM
	3:22

Origins of qualitative research

Claire Major

https://youtu.be/Oa3ZQYzJwGY?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
3:00

What is qualitative research?

NkQualitas

https://youtu.be/3S449CYXjTY?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
3:33

Basics of Qualitative Research (part 3)

Education at Bethel University

https://youtu.be/yH2IoP0Hqz0?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
14:29

Qualitative research methods

Global Health with Greg Martin

https://youtu.be/_uapR0qiN6s?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
8:28

Importance of Qualitative Research Across Fields

Miss Eunice

https://youtu.be/Voa5JS8hf8Y?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
5:14

What Is The Purpose of Qualitative Research?

Leigh A Hall

https://youtu.be/9d_ks-OPQCE?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
7:49

Qualitative research process

Catherine Mazak

https://youtu.be/uZLNosFwEQo?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
4:27

Why Go Qualitative?

Get Your Qual On

https://youtu.be/dC1JLc42Yxw?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:10

Overview of Qualitative Research Methods

Office of Research & Doctoral Services

https://youtu.be/IsAUNs-IoSQ?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
7:04

Introduction to the Processes of Qualitative Research

LearningFromWOeRK

https://youtu.be/YWb-M4rnxlY?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3


	3(1)

Sat PM
	13:03

The five approaches of qualitative studies

Amayou Jihane

https://youtu.be/S51AplArwDM?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
13:52

Fundamentals of Qualitative Research Methods: What is Qualitative Research (Module 1)

YaleUniversity

https://youtu.be/wbdN_sLWl88?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:08

Qualitative Research Questions

Michael Cormack

https://youtu.be/Y-OfmytH6ec?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
4:08

learn and develop good research questions in qualitative research: types of research questions

Research Tube

https://youtu.be/A8bWX4kiqfI?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
13:03

Types of Qualitative Research Designs ~GM Lectures

GM Lectures

https://youtu.be/TyarZ3NapjM?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
21:23

Quality of qualitative research

Communication Research Methods

https://youtu.be/IJSnSLCVsP0?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
26:47

How to Review a Qualitative Research Manuscript

American Psychological Association

https://youtu.be/YeeEseIdwW0?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:20

Critical Appraisal of a Qualitative Study

Andrew Booth

https://youtu.be/vn5qhORY7fY?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
34:50

Qualitative Research Methods [SUB EN]

Shady Attia

https://youtu.be/pV3xspoR4gA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3


	4(2)

Fri PM
	6:28

The Ontology and Epistemology of Qualitative Research | Constructivism | English Education

Alif Syadzah Muadzah

https://youtu.be/kpnCuBjfE4o?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
7:43

1.5 Hermeneutics | Qualitative Methods | Philosophy of Qualitative Research | UvA

Research Methods and Statistics

https://youtu.be/P1I8LqQe-Xg?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
10:29

The Use of Theory in Qualitative Research

Education at Bethel University

https://youtu.be/Zx_ovqEr4FI?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
20:03

Ethics in Qualitative Research

E-Learning Qualitative Methods

https://youtu.be/CAquVX1bF7U?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
2:35

What are ethical issues in qualitative research

Research Tube

https://youtu.be/NghJqIUbR8Q?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:18

Qualitative Research Methods and Ethical Considerations

Education at Bethel University

https://youtu.be/3-GLFixPUNU?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:15:40

Conducting Qualitative Research Decisions, Actions, and Implications by Philip Adu, Ph.D.

Methodology Related Presentations - TCSPP

https://youtu.be/z4YIrykEL8M?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
56:32

Webinar Qualitative Research in the COVID 19 Era

webQDA Software

https://youtu.be/lhXEtuiH_h8?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
19:20

5 Examples of Conceptual Frameworks and Qual Methods

K Hayes- CSUEB

https://youtu.be/xXlTLRe8FXI?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:17:05

Qualitative Research Methods in Education

dan4779

https://youtu.be/T3yIYE7T4Yg?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3


	5(2)

Sat AM
	23:17

Developing literature map in qualitative research: How to do literature review in research

Research Tube

https://youtu.be/gAonZVDqyZ8?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
2:39

want to learn about qualitative research philosophy: using philosophy in qualitative research

Research Tube

https://youtu.be/joA9kNS1iAk?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:11

Fundamentals of Qualitative Research Methods: Developing a Qualitative Research Question (Module 2)

YaleUniversity

https://youtu.be/_0HxMpJsm0I?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
8:03

Fundamentals of Qualitative Research Methods: Scientific Rigor (Module 6)

YaleUniversity

https://youtu.be/7m0LVHK8a94?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
14:21

Qualitative Research in Education: An Example from Greek Literature

Pixel Conferences

https://youtu.be/_9DjiUf-yHc?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
4:29

5 Qualitative Research Methods

NNgroup

https://youtu.be/dyHMTaQJmYo?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
35:23

Qualitative Research Designs

Molly Ott

https://youtu.be/gESfZGSd2t8?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
8:02

Qualitative Research Design

Miss Eunice

https://youtu.be/ewbfDlnY8As?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:46

Qualitative research design & its types/Simple Explanation

Simple Nursing Lectures

https://youtu.be/-V7OQJZ7PHk?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
5:39

Different Qualitative Approaches

Barbara Kawulich

https://youtu.be/vXJjxh5Ed0A?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3


	6(2)

Sat PM
	8:32

Qualitative Research Designs - Practical Research Guide

wisebox

https://youtu.be/saIr1I2rH1c?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
10:05

Interpretive Frameworks for Qualitative Research

Frances Chumney

https://youtu.be/e-_f1yX_uJ0?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:51

5.5 Grounded theory | Qualitative Methods | Qualitative Analysis | UvA

Research Methods and Statistics

https://youtu.be/Y6f1GHjD5JQ?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
2:07

Learn how to conduct grounded theory: a qualitative research approach

Research Tube

https://youtu.be/HS2-uBDadpY?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
13:19

Understanding Paradigm in Qualitative Research

Philip Adu, Ph.D

https://youtu.be/KmPZ_89iHT4?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
15:33

Qualitative Research Design: Phenomenology

Holiday575

https://youtu.be/3aYRlNrO6oA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
2:25

What is action research?

John Spencer

https://youtu.be/Ov3F3pdhNkk?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
11:02

Qualitative Methods: An Example

Office of Research & Doctoral Services

https://youtu.be/KN45RKksppc?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
30:11

Qualitative observation - how to plan, conduct and analyze observations in qualitative research

Research with Dr Kriukow

https://youtu.be/6N4PI5k8PcA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
2:41

Sampling in Qualitative Research [Snowball, Purposive, Convenience]

Research Tube

https://youtu.be/mlcdiVyVRSc?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
22:17

Fundamentals of Qualitative Research Methods: Interviews (Module 3)

YaleUniversity

https://youtu.be/6PhcglOGFg8?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
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Fri PM
	4:41

Using In-Depth Interviews (IDIs) In Your Research: Qualitative Research Methods

Mod•U: Powerful Concepts in Social Science

https://youtu.be/Pb3UlqAMwKA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
21:37

Fundamentals of Qualitative Research Methods: Focus Groups (Module 4)

YaleUniversity

https://youtu.be/cCAPz14yjd4?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
4:08

How Focus Groups Can Help Your Research: Qualitative Research Methods

Mod•U: Powerful Concepts in Social Science

https://youtu.be/ng8SnDIre4o?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
17:00

Doing a transcription for qualitative research

Graham R Gibbs

https://youtu.be/KfdrtpQDtBk?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
8:20

Validity and reliability in Qualitative research (6 strategies to increase validity)

Research with Dr Kriukow

https://youtu.be/B_dEsGCT7CE?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
18:27

Validity and reliability in Qualitative Research.

Dr. Muhammad Ilyas Khan

https://youtu.be/T8XiJQusGhA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
18:49

PRACTICAL RESEARCH 1 - Characteristics, Strengths and Weaknesses of Qualitative Research

Teacher Rose Lyn

https://youtu.be/PzUg-kPoPVA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:22

What is Triangulation in Qualitative Research?

B2Bwhiteboard

https://youtu.be/nGTA2jgcNI4?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
53:08

Qualitative Research in Education ll Qualitative data Analysis ll Types of Research Methods

TEACHER EDUCATORS_SS

https://youtu.be/za6eXS3T22g?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
33:41

Quality in Qualitative Research

Graham R Gibbs

https://youtu.be/F1YfaSmDQbw?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
9:10

The Quality of Qualitative Research. Part 2 of 3 on Research Quality and the Research Process

Graham R Gibbs

https://youtu.be/dGeh_foiwu0?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
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Sat AM
	6:54

Types of Qualitative Data Analysis [Purposes, Steps, Example]

Research Tube

https://youtu.be/dxxES6YYwMs?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
25:25

Qualitative Data Analysis 101 Tutorial: 6 Analysis Methods + Examples

Grad Coach

https://youtu.be/j9A3ceOBihM?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
17:12

Fundamentals of Qualitative Research Methods: Data Analysis (Module 5)

YaleUniversity

https://youtu.be/opp5tH4uD-w?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
10:15

10 Qualitative data analysis

Kate Little

https://youtu.be/onWWfucwhSs?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:02:20

Thematic analysis - an introduction

Victoria Clarke

https://youtu.be/5zFcC10vOVY?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
6:51

Qualitative analysis of interview data: A step-by-step guide for coding/indexing

Kent Löfgren

https://youtu.be/DRL4PF2u9XA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
3:20

What is a Code?: Qualitative Research Methods

Mod•U: Powerful Concepts in Social Science

https://youtu.be/BAKRKZq_Ebo?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
9:01

Beginners guide to coding qualitative data

Quirkos - Simple Qualitative Analysis Software

https://youtu.be/lYzhgMZii3o?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
13:58

How to code a document and create themes

Gary Gramenz

https://youtu.be/sHv3RzKWNcQ?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
11:22

Analysing your Interviews

Southampton Education School

https://youtu.be/59GsjhPolPs?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
3:32

How to Know You Are Coding Correctly: Qualitative Research Methods

Mod•U: Powerful Concepts in Social Science

https://youtu.be/iL7Ww5kpnIM?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
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Sat PM
	6:45

Coding Part 2: Thematic coding

Graham R Gibbs

https://youtu.be/B_YXR9kp1_o?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
10:39

Qualitative Data Analysis - Coding & Developing Themes

James Woodall

https://youtu.be/eT-EDgwRvRU?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
22:49

Qualitative data analysis

Jeongeun Kim

https://youtu.be/GbcpIh-4PNE?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
9:21

How to Analyze Qualitative Data

Quirkos - Simple Qualitative Analysis Software

https://youtu.be/peQBZNWM6w8?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
7:21

how to analyze qualitative data in research l how to analyze qualitative data l step by step guide

Educational hub

https://youtu.be/TPJWh85Xt9k?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
12:21

Coding Text Using Microsoft Word

Harold Peach

https://youtu.be/TbjfpEe4j5Y?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
3:02

Thematic Analysis of Qualitative User Research Data

NNgroup

https://youtu.be/KUZ6iGvJlGI?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
34:42

Concept of Qualitative Research, Codes, and Themes

Research With Fawad

https://youtu.be/lgVy3Kti2fA?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:15:43

Qualitative Analysis: Coding and Categorizing Data by Philip Adu, Ph.D.

Methodology Related Presentations - TCSPP

https://youtu.be/v_mg7OBpb2Y?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
1:10:34

Coding Qualitative Data: A Practical Guide to Completing Qualitative Data Analysis

Methodology Related Presentations - TCSPP

https://youtu.be/4KOpSG7myOg?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
7:08

5 Tips for Coding in NVivo: Qualitative Research Methods

Mod•U: Powerful Concepts in Social Science

https://youtu.be/UWYppf9_ASM?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
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Fri PM
	13:04

How to write in a qualitative way: Writing qualitative research

Research Tube

https://youtu.be/CQoMimFkIG4?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
26:39

Writing-up Qualitative Research

Graham R Gibbs

https://youtu.be/lFj2ucSP2jc?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
15:00

Writing Tip #3: Writing Qualitative Findings Paragraphs

Marcus Weaver-Hightower, PhD

https://youtu.be/mmKuvwk8x84?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
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	18:47

Qualitative Research Final Presentation

Brandon Holland

https://youtu.be/tC7Y-yBMfbI?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3
7:16

Telling a Complete Story with Qualitative and Mixed Methods Research - Dr. John W. Creswell

SAGE Publishing

https://youtu.be/l5e7kVzMIfs?list=PLnMW3VvH1_uFOG3I5u6Wv3P0lxT8XCGz3



Journal / Learning Reflection Quotes
(20 points possible, weekly participation)

Instructions: Keep a weekly journal where you are actively engaging with the course readings.
Learning is a process where knowledge is presented to us, then shaped through understanding, discussion and reflection.
Your journal is not a summary of the readings per se, but rather a place where you reflect on your learning experiences, the readings, and class discussions.  This is a place for you to document your reactions to the readings as well as pose questions that you are struggling with in relation to qualitative research.  You need not turn in your journal so as to be “graded,” but rather instead are expected to share from your journal at every class session, as the insights you document and the entries you write on a weekly basis, will help you contribute to class discussions.
A good practice is to use your journal to both extract and save the best 1- or 2-sentence quotes, themes, or ideas that come directly from the readings; and then also write/organize some of your reflections/reactions to the information being presented. 
For the first 30 minutes of every session, students will be asked to share and discuss their Learning Reflection Quotes in small groups of 4 or 5. For example, how does this relate to your dissertation & tasks?
As a form of reporting back on the readings, the students and/or groups may also be asked to share about their small-group discussion and on their Learning Reflection Quotes when we convene back for the larger group discussion.  
Your Journal / Learning Reflection Quotes should demonstrate evidence of: 

1. Careful, systematic reading of course materials, and synthesis of class discussions so as to elucidate significant issues, questions, actions, assumptions, and dilemmas. 

2. Deep reading/reflection of your “positionality”. In other words it describes where the you stand in relation to the authoritative discourses represented in the readings and class discussions. This might include insights, understandings, confusion, wonderment, differences, interests, commitments, and emerging positions in response.

3. An emerging ability to deconstruct, or critically unpack what is said/not said, justified, implied, desired or taken for granted in the course materials, discussions and experiences. 
Mini-Proposal
(20 points possible, due Session 6)

Instructions: Write a 4 to 6 page mini-proposal, articulating the essential elements of your study.

If approached correctly, this mini-proposal is designed to help you draft the fundamental pieces of what can be later expanded and inserted into your actual dissertation proposal and ultimately your final product (dissertation).
1.
Context? Where does your proposed study fit?

Your presentation of this context will place your proposed study in a scholarly context; identify the problem (to be detailed in), show the ways in which your proposed study is similar to or different from other studies, and demonstrate why the topic is of scholarly and professional interest.

- Elements: statement of problem / definition/delimitation of topic / statement of purpose


(conceptual framework / theoretical approach / literature review)


(personal motivation / interest in topic)

2.
What are you proposing to do? How are you going to do it?

Your presentation of the context will have helped you to identify the problem (call it the topic if you prefer). Now you can tell your readers what you are going to do with the problem. The methodology should be appropriate to the kind of inquiry you have undertaken.

- Elements: research design: questions and methodology 


(setting, participants, methods of data collection & data analysis)

3.
Significance? So what?
Why is it worthwhile for you to spend a significant portion of your life on this inquiry and for your readers to read it?

- Elements: scholarly significance and implications / expected contribution to knowledge

4.
Feasibility? Are you able to handle it?
This is one of the concerns of your dissertation committee. If you want to prove that there is life after death or on the moon, they want to make sure that you can actually do it. Therefore, if you convince them that you have had sufficient training and preparation in astronomy, access to NASA archives, among other things, you may get a green light. Otherwise, they might think: "It is a great idea, but..."

- Elements: research & dissertation timeline
5.
Outline? What will your project include?
A chapter breakdown would be helpful if you want to indicate to the committee that you have already organized your ideas at some macro level. In terms of presentation of the proposal, you need to pay attention that your topic is narrow and specific; and the goals clearly stated. Tell them unambiguously what you are proposing to do.

- Elements: dissertation chapter outline

Positionality Statement
(20 points possible, due Session 9)
Instructions: Write a 4 to 6 page positionality statement, articulating and exploring your role as a qualitative researcher.

Behind the theory, method, analysis, ontology, epistemology, and methodology of 

qualitative research stands your personal biography (particular class, gender, racial, cultural, and ethnic community perspectives). You, as researcher, become the primary research instrument, thus making it of no small matter for your readers to have an understanding of the relationship you have with the subject. Data collection is mediated through you, as a human instrument, complete with your assumptions, biases, and blinders (which can and will cause researchers to fail to observe data even though they are present).  You must therefore wrestle to identify and describe your perspectives and recognize your biases. 

Explain your role as the researcher in qualitative research. Describe your own education/schooling, personal and professional experiences, and identify any advantages or problems these might create. Bring to light your own cultural systems of coming to know, knowing, and experiencing the world.

1.
Self?

What is your cultural heritage? How do you know?  In what ways do you think your background influences how you experience the world, and what you emphasize in your research, and how you evaluate and interpret others and their experiences? What class/race/gender and other cultural experiences have shaped your research decisions, practices, approaches, epistemologies, and agendas?

2.
Self in Relation to Others?

What is the cultural heritage and the historical landscape of the participants in your proposed study? How do you know? In what ways do your research participants’ race/class/gender and other cultural backgrounds influence how they experience the world? How do you negotiate and balance your own interests and research agendas with those of your proposed research participants (which may be inconsistent with or diverge from yours)?  

3.
From Self to System?

What is the contextual nature of race, class, and gender in your proposed study? How do you know? What is known socially, institutionally, and historically about the communities and peoples under inquiry? Does your literature review reveal anything about the communities and peoples under inquiry? What systemic and organizational barriers and structures shape the communities’ and peoples’ experiences, locally and globally? 
Qualitative “Design of Study” 
Framework / Presentation

(30 points possible, due Session 12)
Instructions:  Write a 6 to 9 page “design of study” framework and present it to the class.

This assignment, if approached correctly, is designed to help you draft the fundamental pieces of a methods chapter that can be later expanded and inserted into your actual dissertation. The idea here is that you will be applying what you learn to your own work. In other words, your task will be to translate each new area that we explore into a section of your eventual methods chapter. 

Remember that you will need to work with your dissertation committee chair through the process of developing a methodological approach for your dissertation work as well as in constructing a research question. One danger in teaching a methods course is that the instructor becomes your “shadow” dissertation chair, taking over the responsibility for guiding you through developing a research question and research plan for your dissertation. This is NOT my intention. Involving your own chair and readers in your work in our class is essential, therefore, if you are going to build the relationship with him or her necessary to efficiently and effectively complete your doctoral dissertation.

Given that qualitative methodology and design are not as standardized as quantitative, neither are the procedures for presenting your design and method (likely, the third chapter of your dissertation). There are, arguably, some fundamental pieces of information that should be included regardless of the specific qualitative methodology you choose to employ. The template offered here should only be taken as a general framework, understanding that parts of it will be changed for each variety of qualitative method.

Introduction
A restatement of what it is that you want to find out and why. Since you will likely explore this fully in your dissertation Chapters 1 and 2, this should be limited to only a paragraph or two here.  The introduction can also include a brief description or restatement of the context under study.  What is the specific environment or reality in which the study will take place?
Why Is This Study Suited to a Qualitative Design?
You will need to explain the nature of the study here, emphasizing that it fits one of the common reasons for selecting a qualitative approach. These usually include one or a combination of such things as:

· There has been little or no previous research on the topic.

· No recognized theory has been developed relevant to the topic.

· The study is exploratory.

· The individual experiences of the sample subjects are at least partly the product of individual interpretation.

· A given phenomenon, situation, or response may be functional for one person but not for another.

· The context of an experience is a major element of its nature; the task is to identify the conditions under which a certain relationship or condition or response holds true.

· Other identifiable reasons why the phenomenon is not suited to quantitative methods.

Restatement of the Research Purpose (from your dissertation Chapter 1)
This should be a brief reiteration of the “problem” to be researched; and also the purpose of the study.



Restatement of the Research Question(s) (from your dissertation Chapter 1)

This should be a brief reiteration of the research questions that are generated from observations, theory, prior research and/or experience; and also indicates the data to be collected and analyzed.


The Specific Methodology Employed?

- A.  The Specific Qualitative Design


1. Describe the type of methodology employed (e.g., grounded theory, 


ethnography, biographical, phenomenological, case study, etc.) and why you think 


that method is most appropriate for what you are proposing. Cite references to 


support your arguments. These questions may be helpful:

1. If I could discover the meaning of one person’s lived experience, I 

would ask ___________ (individual) about __________. 




= Biography

2. If I could discover the shared lived experiences of one quality or phenomenon in others, I would want to know about _____________. 




= Phenomenology 



3. If I could experience a different culture by living/ observing it, I would 



choose to experience ____________. 




= Ethnography



4. If I could discover what actually occurred and was experienced in a 



single lived event, that event would be _____________________. 




= Case Study 



5. If I could discover a theory for a single phenomenon of living as shared 



by others, I would choose to discover the theory of ________.




= Grounded Theory


2. Describe your goal. Are you going to generate theory, apply theory, test the 
extension of theory into new contexts, or do something else?

- B. Sources of the Methodology.

Identify the sources on which you draw for your ideas and specific activities. In addition to recognized generalists, be sure that you have consulted recognized leaders in the line of inquiry you have chosen.

- C. Role of the Researcher


1. Explain the role of the researcher in qualitative research. There are numerous 
explanations of this in the research literature upon which you can draw.


2. Describe your own education and experience, identify any advantages or 


problems these might create.


3. State any known biases. Bring to light your own cultural systems of coming to know, 
knowing, and experiencing the world.

- D. Design Specifics.


1. Unit of Analysis:  Who or what will be the subject of the design.


2. Sample Population:  Explain what sampling rationale was employed. For 
example,

· Explain how and why you chose the setting(s) you did. If appropriate and possible, cite sources to support your choices.

· Explain how you gained entry to the setting(s) and how - if it was necessary -- you secured permission to study the informants or the situation(s).

· Describe the size of the sample and the characteristics of the informants who make it up. Describe whether this is a representative sample, purposeful, convenience sample, etc., and why it is appropriate for your needs. Cite sources to support your choices.

· Explain who will be interviewed, observed, etc. Give as much information as possible (number, gender, race, age, position, experience, etc.) while remaining consistent with confidentiality and other ethical concerns.


3. Data Collection Methods.

· Identify the methods to be used (e.g., interviews, participant observation, observer, journals, document review, artifact analysis, etc.) and explain why that method or combination of methods is appropriate to this study. Cite sources to support your choices.

· Describe the specifics of how the method(s) will be implemented. For example, if you plan to do interviews, you need to explain:



1) Why there is a need to interview.



2) How many interviews you plan to do, why you need that many, when 





they will be done.



3) What type(s) of interview(s) (structured, open-ended, in-depth, unstructured, etc.) you are 


going to conduct - and why. Cite sources to support your choices.



4) How the interviews will be conducted - and why. For example, will you record the interview? 


Why or why not? Will you take notes during the interview? If so, what will the notes record – 


expressions, body language, your sense of the person's honesty, other things? Why? Cite sources 


to support your choices.



5) For at least the first interview, you will need to identify the questions you will ask and explain 


why you are asking each. You will need to explain how each relates to your overriding research 


question(s). You will need to describe the source of each of your questions. Was the question 


suggested by prior research? Your own experience or hunches? Something else?



6) If you plan additional interviews, you need to explain how the questions 



will be developed, if you plan to create an interview guide, etc. Where 



possible, cite sources to support your choices.


4. Post-Activity Data Management. You will need to explain how you will handle the data following the 

interview, observation, review, or other activity. For example,

· Will you set aside a block of time to deal with it while things are still fresh in your mind? Will you let the data sit for a while to allow yourself to gain some perspective on it? Where possible, cite sources to support your choices.

· If you tape recorded an interview, will you transcribe the whole interview or will you listen to it and extract relevant information? Explain why you decided what you did. Where possible, cite sources to support your choices.


5. Data Analysis.

· Explain that data collection and data analysis will proceed simultaneously. This is the "constant comparison data analysis method". Cite sources where appropriate to support your description of the process.

· Explain how qualitative analysis is based on data "reduction" and "interpretation" aimed at identifying categories and themes. Outline the specific steps you will take in accomplishing this work to demonstrate that it will be done systematically. Cite sources where appropriate to support your choices.

· Explain how you will develop matrices to facilitate visualization of relationships among data pieces.

· Explain the coding procedure(s) you plan to use. Cite sources where appropriate to support your choices.

· Discuss whether or not you will use a qualitative analysis software program and why. If you do intend to use one, identify it by name and explain why you chose it.


6. Verification of Interpretation.

· The value of qualitative research turns on the researcher's ability to keep the data, the interpretations, the reductions, and the resulting conclusions closely linked to the reality from which they came. Toward that end, you need to explain how you will monitor your own work.

· Remember that "validity" and "reliability" are notions of quantitative research. Your job is to convince your readers that your analysis, interpretations, and conclusions are truthful (credible; plausible; believable) - this addresses the equivalent quantitative notion of "internal validity".

· Applicable (transferable; generalizable) - this addresses the equivalent quantitative notion of "external validity". This usually will be very limited. Qualitative research does not look for universals that exist free of context. In fact, it is just the opposite. Qualitative research seeks results that not only are context bound but - in fact - also describe the context.

· Consistent (dependable, rooted in the data and representative of all or most of it) - this is as close to the quantitative notion of "reliability" as qualitative research can get. Because of human variations in both the researcher and the subjects, replication of a qualitative study may not be possible.



a. Explain your plans for triangulation - or explain why triangulation is not possible.



b. Explain "member checks" with participating informants




1) Describe follow-ups to interviews, observations, etc. with a 




reporting back to the data source people.




2) Describe taking the categories, themes, etc. back to the data 




source people for verification.




3) Describe taking the descriptions, categories, themes, etc. to 




people who have had the same experience but are not participants 




in the study.



c. Explain the possible use of an "auditor" or why one might not be used.



d. Explain how you will subject your conclusions to analysis in the light of 



relevant research.

Further examples of ways to ensure trustworthiness of the data analysis include:

· collaborate

· literature review: look the silences, what is not there, where are the holes

· intense examination of the methodology: methodology and theory must remain consistent

· triangulation: utilize multiple data sources

· perform member checks: have the participants look at the data to confirm researchers interpretations of the data

· peer reviews: have peers review research questions and transcripts for accuracy, consistency, and authenticity

· discuss underlying epistemological assumptions: do they match wityh what you are trying to accomplish

· academic rigor: do you have thick description

· accurate description of the environment or context under study

· accuracy of the transcripts and date used: verify this

· consider bias and background of the researcher: this will help the reader make informed decisions regarding the verisimilitude of the research process

· describe the methodology

· field journal as often as possible: discuss issues like choice of participants, the data gathering process, the research questions, the methodology and it applicability

· be self-reflexive

· conduct and audit trail

· consider resonance of the methodology and the data

What Will the Product Look Like?
Describe what writing form the final qualitative report will look like (narrative; story; literary; performance; poetic; polyvocal; mixed genre; impressions; etc.).

The “Design of Study” Presentations will take place during Sessions 10, 11 & 12:

Each student should share handouts for all class members and guests, and employ at least one of the following:

   1. overhead transparencies

   2. posters

   3. computer-assisted presentations like PowerPoint
   4. videotapes

   5. audiotapes

   6. other interesting methodologies as applicable. (You are to present this, not just read it!)
Course Evaluation
EDDL 7803 “Applied Qualitative Research Methods”

Instructor: Enrique G. Murillo, Jr., Ph.D.

Academic Session / Year?                                .
1) Did the course increase your knowledge and awareness of Qualitative Research Methods?   
       (Did you actually learn anything?)



Not Much! 
1 
2 
3 
4    
5 
A Great Deal!

2) Did the course provide information you can actually use in your professional practice, scholarship and/or research of education?




No 
1
2
3
4
5
Yes

3) If yes, how did this new information influence your attitude toward qualitative research?

     Made me more negative 
1 
2 
3 
4 
5     Made me more positive

4) The instructor made the class . . .



a total bore
1 
2 
3 
4 
5    fun, interesting, exciting, etc...

5) The instructor was . . .


       totally ignorant
1 
2 
3 
4 
5 
well informed

6) The instructor was . . .

   unavailable and insensitive
1
2
3
4
5
open to input from the class

7) Course expectations and requirements were . . .

    unrealistic and excessive
1
2
3
4
5
fair and reasonable

8) What did you like best about the class?  (use back side if needed)

9) What would you like to see changed? (use back side if needed)

Comments: (use back side if needed)
Bio-Sheet

EDDL 7803 “Applied Qualitative Research Methods”
Instructor: Enrique G. Murillo, Jr., Ph.D.

Academic Session / Year?                                .
NAME?  STUDENT IDENTIFICATION NUMBER?

E-MAIL?
PHONES I CAN REACH YOU AT?

PLACE OF EMPLOYMENT?  JOB TITLE? FULL OR PART-TIME?

DEPENDENTS (LIKE CHILDREN)?

CITY YOU LIVE IN?

COMMUTE TO CSUSB IN MILES?  IN MINUTES?

HIGHEST DEGREE EARNED?  IN WHAT?

HIGH SCHOOLS, COMMUNITY COLLEGES, AND UNIVERSITIES YOU’VE PAST ATTENDED?

ADVISOR(S)? CHAIR(S)?
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